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Laurie Grobman, Blaine Steensland, Blandine Mballa-Fonkeu, and Doreen Fisher comprise the Diversity Report Sub-Committee of the College Diversity Committee. Our task was to study the College’s Diversity Report on The Climate Survey on Diversity, prepared by the Institutional Research and Assessment office; to report our findings to the Diversity Committee; and to pass this information to three main units of the college community: the Dean, in consultation with the Dean’s Administrative Council; the BKLV Faculty Senate; and the BK and LV Student Government Associations.

The sub-committee findings of matters that raised “red flags” for us are outlined below. We should point out that other readers of the College’s Diversity Report on The Climate Survey on Diversity may find additional matters of concern, or they may find that the concerns outlined below are not significant. Moreover, the Diversity Committee agreed that all statistics greater than 18% of respondents surveyed should be reported as matters of concern; clearly, not everyone will agree on this figure as the cut-off. 

Nevertheless, it is our hope that the Dean, in consultation with the Dean’s Administrative Council, the BKLV Faculty Senate, and the BK and LV Student Government Associations, will use the Sub-Committee Report as a starting point from which to analyze and interpret the study’s findings and, if and where problems are identified, to determine possible solutions and put actions into place. Toward that end, we identify questions for the community to consider after identifying our concerns and providing relevant factual information.

We want to emphasize that the survey yielded many positive findings about diversity at Berks-Lehigh Valley. The College’s Diversity Report on The Climate Survey on Diversity is available to all members of the BKLV community through Lisa Shibley. Our purpose in the Sub-Committee Report is to highlight areas of concern to improve the environment for all members of the community.

We also acknowledge the limitations of this survey. However, given the time, energy, and money spent by the college to complete the survey, it would be irresponsible for us to ignore it despite whatever limitations the survey may or may not have. Indeed, if the college community concludes that the most salient finding is that the survey yielded invalid or limited findings, then that conclusion itself is worth making to guide us in future diversity efforts. The Sub-Committee wishes to emphasize that the survey measured perceptions, not necessarily realities, but that even perceptions can be skewed by the nature of the survey itself.

CONCERN #1: Perceptions of Participation in Diversity-Related Program, Course, or Activity

Overall, only 30.8% of students surveyed indicated that they participated in a diversity-related program, course or activity at their campus. 

Less than 30% of first-year students surveyed indicated that they participated in a diversity-related program, course or activity at their campus. 

Less than 30% of white students surveyed indicated that they participated in a diversity-related program, course or activity at their campus. 

41.9% of non-white surveyed indicated that they participated in a diversity-related program, course or activity at their campus. 

55.7 % of senior-level students surveyed indicated that they participated in a diversity-related program, course or activity at their campus. 

Facts: 

· Student Affairs conducts extensive and wide-ranging diversity-related programs and events (See Appendix A).

· All students are required to take at least one diversity-related course.

Questions:

· How can Student Affairs communicate with students that the events in which they are participating are indeed diversity-related events and activities?

· How might instructors of diversity-focused classes bring issues of diversity on a macro-level to students’ attention? 

· To what extent is it possible that the term “diversity” is causing confusion?

CONCERN #2: Pursuit of Diversity and the Reputation of the University

Prestige of the University

Overall, 44.2% of the students surveyed agreed or strongly agreed that Penn State is placing too much emphasis on achieving diversity at the expense of enhancing its prestige as a research university.

33.6% of non-white students surveyed agreed or strongly agreed that Penn State is placing too much emphasis on achieving diversity at the expense of enhancing its prestige as a research university.

46.1% of white students surveyed agreed or strongly agreed that Penn State is placing too much emphasis on achieving diversity at the expense of enhancing its prestige as a research university.

Overall, 19.9% of the employees surveyed agreed or strongly agreed that Penn State is placing too much emphasis on achieving diversity at the expense of enhancing its prestige as a research university.
19.7% of the white employees surveyed agreed or strongly agreed that Penn State is placing too much emphasis on achieving diversity at the expense of enhancing its prestige as a research university.
30.8% of the non-white employees surveyed agreed or strongly agreed that Penn State is placing too much emphasis on achieving diversity at the expense of enhancing its prestige as a research university.
Perceptions About the Admission of Academically Unqualified Students

Overall, 53.9% of the students surveyed indicated that they agreed or strongly agreed that one problem with pursuing diversity is the admission of too many academically unqualified students.

56.7% of white students surveyed indicated that they agreed or strongly agreed that one problem with pursuing diversity is the admission of too many academically unqualified students.

39.8% of non-white students surveyed indicated that they agreed or strongly agreed that one problem with pursuing diversity is the admission of too many academically unqualified students.

Overall, 48.1% of the employees surveyed indicated that they agreed or strongly agreed that one problem with pursuing diversity is the admission of too many academically unqualified students.
46.2% of full-time employees surveyed indicated that they agreed or strongly agreed that one problem with pursuing diversity is the admission of too many academically unqualified students.
58.9% of part-time employees surveyed indicated that they agreed or strongly agreed that one problem with pursuing diversity is the admission of too many academically unqualified students.
Facts:

· Penn State Berks-Lehigh Valley College follows the admission requirements promulgated by the University Faculty Senate.  Admission to degree status of the University is based upon academic considerations, exclusive of any consideration of race or ethnicity. (For further information, see Appendix B).

· Lisa Shibley’s office will “provide a description of how non-whites meet admissions standards. . . . This data [will] be provided as a trend analysis over the life of the college.” 

Questions:

· Why do these misperceptions exist, especially among employees?

· How can various units of the College address these misperceptions of students and employees?

CONCERN #3: Condescending or Patronizing Behaviors at the College

Behaviors by Students

Overall, 29.4% of students surveyed indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by students on their campus based upon race/ethnicity. 

41.4% of non-white students surveyed indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by students on their campus based upon race/ethnicity. 

26.8% of white students surveyed indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by students on their campus based upon race/ethnicity. 

Overall, 30.2% of students surveyed indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by students on their campus based upon sexual preference (orientation). 

Overall, 22.2% of employees surveyed indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by students on their campus based upon race/ethnicity. 

46.2% of non-white employees indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by students on their campus based upon race/ethnicity.
Overall, 23.7% of employees surveyed indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by students on their campus based upon sexual preference.

Behaviors by Faculty

24.2% of non-white students surveyed indicated that they have frequently or sometimes witnessed or experienced patronizing or condescending behaviors by faculty on their campus based upon race/ethnicity. 

Behaviors by Staff 

Overall, 21.7% of non-white students surveyed indicated that they have witnessed or experienced patronizing or condescending behaviors by staff on their campus based upon race/ethnicity. 

Facts:

· Reported acts of intolerance:

2001-02 - 1

2002-03 - 1

2003-04 – 1

Questions:

· What is the nature of these incidents?

· Where are these incidents occurring?

· Is the environment conducive to reporting these kinds of incidents?

How do we prevent these kinds of incidents?

APPENDIX A

Student Affairs Diversity Initiatives

2003-04

(Prepared by Doreen Fisher)

F.T.C.A.P.

A diversity session based on the program designed by Terrell Jones at University Park is conducted by our Multi-cultural Counselor with all students, parents and family members in attendance at FTCAP.

Be A Part from the Start

Underrepresented students are given the opportunity to attend the 3-4 day program which focuses on learning about the skills necessary to be successful in college as well as develop a support network for this group.  They have the opportunity to meet staff and faculty individually.  They also are able to address issues with staff and the student mentors who assist with the program.

Orientation

New Student Orientation for all incoming first-year student includes sessions on: “Building Community”- Small Group Discussion Session Led by Orientation Leaders and a mandatory diversity session conducted by our Multi-cultural Counselor. International Student Orientation occurs during the first week of classes.

Parents and Family Weekend

PROFESSOR RICH PAWLING'S HISTORY ALIVE! 
This display of history through song combines the music of the past with a dramatic expression that makes the characters of America come alive. 
Community of Learning Cultural and Lecture Series

The Office of Campus Life supports a community of learning, which is emphasized and supported through our Arts and Lecture Series.  The Berks-Lehigh Valley College Lecture Series will enhance the college’s focus on educating our students on relevant and timely multicultural, international, political, environmental, health and wellness, and “cutting edge” issues facing our students and society today. The lectures supplement classroom learning and are crucial to the student’s development as well as heighten awareness of current world and diversity issues.  Additionally, the events provide a forum of discussion between faculty, staff, and students on important issues in our community.
Unity Day

Unity Day is a University-wide effort dedicated to promoting cultural awareness on campus and in the community.  The day consists of speakers, performers, and various novelty events that help to incorporate numerous cultures throughout our diverse community.


First Year Seminars
Campus Life conducts a cross-cultural communication session in selected first-year seminars. BaFa BaFa is simulation that allows students to explore the idea of culture, to experience the situation when one travels to a different culture, as well as observe and interact with a different culture. Students are divided into two "cultures" and introduced to the values, expectations and customs of their new culture. Alphans are relaxed and value personal contact and intimacy within a sexist and patriarchal structure. Betans measure a person's value by how well he or she performs in the marketplace. Observers from each culture are exchanged and attempt to learn as much as possible about the values, norms and customs of the other culture without directly asking about them.  Each group tries to develop hypotheses about the most effective way to interact with the other culture, based on information provided by the observer. Everyone has a turn to live in and adapt to the other culture and then discussion and analysis is conducted. This simulation can be conducted in a fifty-minute session but discussion at the end may be limited.


We also offer “Star Power”. “Star Power” is a simulation in which a low-mobility, three-tiered society is built through the distribution of wealth in the form of chips. Once established, the group with the most wealth is given the power to make the rules for the game. Almost without exception, they make rules which secure and enhance their position of power. The other two groups begin to view the rules as unfair and experience the "dictatorial" and "racist" environment promulgated by those in power. The simulation is analyzed and discussed. It is best to conduct the simulation in a one and one-half hour, but it can be broken into two fifty-minute periods.


Educational Opportunity Program

EOP provides support through several services such as tracking students’ academic progress, a course to ensure academic and personal success (CNED 297), progress reports, cultural programs and activities. An early registration for EOP students occurs in June. 
Underrepresented Student Focused Programs

Women’s mentoring program and forming Students of African American Brotherhood to foster support and sense of responsibility for their lives and education. Student Affairs Support Services offers programs each fall and spring semester that are both cultural as well as social for students engage and support each other. Berks Campus students attend a spring Multicultural Affairs Program at University Park with students from across the Penn State system. An “International Student Reception” occurs each spring semester to promote the recognition and celebration of international students.


Student Organizations
Campus life assists many of our student organizations such as SGA, multi-cultural dance, dimensions, step team, Rainbow Alliance, connections, international student organization, spiritual praise choir and unity with programming. They provide the campus with programming that enhances the understanding of diverse backgrounds and cultures. Student organizations sponsor lectures, dance shows, unity building events, Black History Month programs, Culture Show, and assist with Unity Day.

Building Community and Service to our Community

Many of our community service initiatives engage our students with individuals in our community which provides a new perspective on diverse backgrounds, cultures, and life experiences. Organizations such as the Reading Emergency Shelter, Million Youth Chess Club, Police Athletic League, Big Brothers/Big Sisters, Olivet Boys and Girls Club, and Habitat for Humanity.

Campus Life supports the concepts of community by Ernest Boyer (The Carnegie Foundation’s Campus Life: In Search of Community, 1990). Together we can create:
· An Educationally Purposeful Community: A place where faculty and students share academic goals and work together to strengthen teaching and learning on campus. 
· An Open Community: A place where freedom of expression is uncompromisingly protected and where civility is powerfully affirmed. 
· A Just Community: A place where the sacredness of the person is honored and where diversity is aggressively pursued. 
· A Disciplined Community: A place where individuals accept their obligations to the group and where well-defined governance procedures guide behavior for the common good. 
· A Caring Community: A place where the well-being of each member is sensitively supported and where service to others is encouraged. 
· A Celebrative Community: A place in which the heritage of the institution is remembered and where rituals affirming both tradition and change are widely shared.

Residence Life Diversity Programming

The Office of Residence Life provides diversity focused programming for students in our residential community as well as numerous diversity programs and bulletin boards sponsored by the Resident Assistants. The Resident Assistants are representative of our student population in diversity as well as extensively trained in diversity issues through the CNED 302 Resident Assistant course.

Student Activity Fee Support of Diversity Initiatives

Student Activity Fee has an established funding category that each year significantly contributes to diversity programming and services. SAF has aided in the support of diversity initiatives through the funding of Campus Activities Board events; Leadership Development Sessions; secondary support of the campus’ role in the Penn State Block Booking Program; Unity Day and various events sponsored in part by the Multicultural Affairs Office as well as student organizations.



APPENDIX B

Admission Information

(Prepared by Tom Speakman)

Penn State Berks-Lehigh Valley College strictly follows the admission requirements promulgated by the University Faculty Senate.  Admission to degree status of the University is based upon academic considerations, exclusive of any consideration of race or ethnicity.

There are different university academic standards for admission depending upon the type of admission sought by a prospective applicant.  The primary applicant categories include:

Baccalaureate:   a student must predict a 2.0 eligibility index that is a statistical compilation of scores from SAT and the high school grade point average.  In addition, there is a specific requirement related to the number and nature of high school courses that must be successfully completed before entrance.

Associate: a student must predict a 2.0 eligibility index similar to the requirement for baccalaureate admission or have a 2.0 overall grade point average for work completed in high school, in addition to the requirement for a certain number and nature of courses that were successfully completed.

Non-degree: no academic requirements for admission

Special Admission Categories:

Educational Opportunity Program (EOP):  this program is specifically designed to address the needs of academically and financially disadvantaged students.  Admission to this program of special support and assistance is based solely upon academic performance indicators and a family’s financial status; race and ethnicity are not part of the admission consideration.  In order to qualify for admission to the EOP option, a student is evaluated according to the same academic requirements as entrance to a degree program, except a student must predict an eligibility index within a range of 1.88 and 2.22 and the family’s financial situation must fall within a very narrow range that reflects extensive need.

Provisional Admission: each campus location determines the entrance requirements for this category of admission.  A student may consider this option for various reasons that include; 1) lack of necessary pre-requisite courses in high school for the intended program; 2) lack of SAT scores or 3) failing to achieve the required eligibility index for either baccalaureate or associate degree enrollment.  The college established that provisional enrollment will be limited to 25 students at Berks and 25 at Lehigh Valley.  These students must predict an eligibility index between higher than a 1.7 and for traditional aged students, typically a requirement to participate in the College Skills Program.
